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Resumen

La ensefianza del inglés como lengua extranjera es un proceso en el cual varios componentes
toman lugar por esto se han utilizado diferentes métodos de ensefianza para facilitar un
optimo aprendizaje. La implementacion de esos métodos varia dependiendo del enfoque que
la clase tenga. En la mayoria de las aulas donde se ensefia inglés como lengua extranjera, los
aspectos lingiiisticos son mas enfatizados, dejando de lado los aspectos culturales que ayudan
a los estudiantes a tener un mejor entendimiento de la forma en que el nativo-hablante se
comunica e interactia. Por esta razon, los profesores son responsables de incorporar la
cultura meta en la clase y asi brindar apoyo a los estudiantes para reconocer por qué las
personas en esa cultura hablan y se comportan de cierta manera. Una de las formas para
integrar cultura en la clase, es disefnando actividades y materiales utilizando como base los
conocimientos culturales expuestos por Moran (2001) que incluyen las practicas, los
productos, las personas, y comunidades que se encuentran en la culture meta (pags. 48-98).
Tomando en cuenta lo anterior, el propdsito de este estudio cualitativo fue identificar la
manera en que los instructores ensefian cultura en la clase de inglés para disefiar una unidad
didactica fundamentada en los principios establecidos por Moran que sirviera como un
medio para unir los aspectos lingiiisticos y culturales del idioma inglés. La investigacion se
llevé a cabo en el nivel IV del centro de idiomas CI-UNA, donde informacién concerniente
a la manera en la cual se abarcan elementos culturales en la clase fue recolectada. Luego de
llevar acabo el an4lisis de datos se concluyd que ciertos aspectos culturales son estudiados de
una manera implicita y el texto utilizado contiene algunos elementos pero no los suficientes
para que el estudiante comprenda la cultura meta a mayor escala.

Palabras clave: ensefianza, idioma meta, cultura, conocimientos culturales, unidad
didéctica

Abstract

Teaching English as a foreign language is a process that comprises a variety of components.
Through history, different teaching methods have been approached so as to enable students
with optimal learning. The implementation of such methods vary depending on the main
focus of the program that controls the course or class. In most EFL classrooms, great
emphasis is given to linguistic aspects of the target language, leaving aside cultural elements.
For learners to truly internalize the way native speakers of English communicate and interact,
teachers have the responsibility to bring culture into the classroom. Incorporating culture in
the lesson helps learners understand why people speak and behave the way they do. For this
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reason, educators need to be conscious of the importance of integrating culture and
language. One of the ways teacher can approach cultural matters is by basing the design of
teaching activities on the cultural knowings stated by Moran (2001), including practices,
products, persons, and communities involved in the target culture (pp. 48-98). The purpose
of this study was to identify how instructors address cultural aspects in the class so that a
didactic unit based on Moran’s cultural knowings, where cultural and linguistic elements can
be integrated, was designed. The investigation was carried out by following a qualitative
approach in which a specific phenomenon was addressed. The research setting was CILUNA
language program, level IV. Additionally, valuable information on cultural aspects was
collected through the administration of questionnaires. After the data analysis, it was drawn
that some cultural aspects are covered implicitly and the book used does contain some
cultural elements, but not the necessary for the learners to grasp what the target culture
comprises. Finally, it was concluded that the activities and materials suggested allow learners
to reinforce both cultural and linguistic features.

Keywords: teaching, target language, culture, knowings, didactic unit

1. Introduction

In ancient times, people used to learn foreign languages so as to have the opportunity to read
different pieces of writing in specific languages. By doing so, people kept in contact with
target cultures. Nowadays, people learn new languages to communicate ideas and insights in
different circumstances and places, which also serves as a means to avoid cross cultural
misunderstandings (Thanasoulas, 2001, p.3). In the case of foreign language classrooms,
educators are to consider some possibilities to help learners engage themselves in the cultural
experience.

Such cultural experience “consists of any encounter between learners and another way
of life, be it first hand through direct involvement with people of the other culture or
indirectly through learning materials in the language classroom” (Moran, 2001, p. 8). There
is a vast number of resources which instructors can take advantage of in order to make
students become aware of the cultural practices, products, persons, and communities
involved in the target culture. Therefore, the researchers of this study decided to find out
what it is that instructors teaching level IV at the CI-UNA language program do when
integrating both linguistic and cultural aspects of the language itself.

1.1. Target Population

The target population that researchers selected as a data source for the design of a unit in
which cultural instruction is comprised is composed of learners from level four at CIUNA,
Universidad Nacional, Brunca extension. At that time, there were two different groups taken
the course CI-UNA 4. Nonetheless, investigators decided to collect the information
necessary to carry out the needs analysis just from one of the groups. The sample population
is the students from group 1. The specific members of this group enrolled the course because
of a variety of reasons, which go from the necessity of English for job applications and current
jobs to personal satisfaction. The course is controlled by the syllabus created by the founders
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of the project, which is based on the Common European Framework for Languages. It is
important to stress that the age of the participants range from about 17 to 25 years old. In
regard to the linguistic level of students, it is noticeable that they are capable of
communicating and interacting in English; nevertheless, some improvement in areas like
grammar, pronunciation, and speaking is required. Finally, all learners take part in the
development of a comfortable and pleasant environment to learn the linguistic and cultural
features of the target language.

1.2. Research Questions

a. What theoretical principles can serve as a means to aid instructors when teaching
cultural aspects to learners from level IV at the CI-UNA language program in Pérez
Zeledon?

b. How do EFL teachers in charge of level IV at the CI-UNA language program in Pérez
Zeledon teach culture?

c. How do learners from level IV at the CI-UNA language program in Pérez Zeledén
perceive the way cultural matters are addressed in the classroom?

d. What didactic resources are suggested to assist teachers at the moment of teaching

cultural aspects to students from level IV at the CI-UNA language program in Pérez
Zeledon?

2. Literature Review

In order to provide readers with a better understanding of what culture is and how it can
be taught in the foreign English classroom, researchers of this study provided pertinent
aspects related to the latter.

2.1. Defining Culture

Scholars have not been able to agree on a definition for the word culture. Cullen & Kazuyoshi
(2000) suggested that this concept entails different perspectives:

It consists of all the institutions, all the behavior, in fact all the man-made aspects of
a very large group of non-homogeneous people. All that we can do is provide some
pathways to enter into learning more about the culture. (p. 23)

In its broad sense, culture is everything people do and think, but people usually bound this
word to the customs and traditions of a particular group. Regarding the teaching of foreign
languages and cultures, this conception has evolved during the last years. Simon (2014)
stressed the inclusion of culture in the curriculum. This author elaborated on the fact that
“popular culture was progressively included in cultural education and pupils/students were
encouraged to reflect on their own culture. Later on, cultural education would grow into
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intercultural foreign language education” (p. 978). This trend evokes a response from
teachers who need to create the conditions for intercultural communication to take place.
Culture should thereby be an inclusive concept when dealing with issues concerning the
teaching of foreign languages and cultures to facilitate students’ communicative performance
in intercultural contexts.

2.2. Cultural Knowings

In the teaching-learning process, there has been a growing concern on the importance of
integrating both language and culture in the teaching of a foreign language. Regarding this,
Patrick Moran stated that for students to understand linguistic aspects of the language is
quite necessary to allow learners go through the cultural experience. However, some
educators are not well-informed on how to incorporate the target culture to the linguistic
objective of the class in a more direct way. To do so, Moran proposed the Cultural Knowings
Framework which serves as a basis for the proper integration of language and culture in the
classroom. Such framework is composed of four learning interactions that are part of the
cultural experience; those learning interactions are: knowing about, knowing how, knowing
why, and knowing oneself.

According to Moran, knowing about refers to “all activities that consist of gathering
and demonstrating acquisition of cultural information -facts, data, or knowledge about
products, practices, and perspectives of the culture” (2001, p. 15). Furthermore, knowing
how is related to the cultural practices and behaviors performed by people from the target
culture. Knowing why takes into account the perspectives and understanding of the beliefs,
values, etc. from the culture under study. When it comes to knowing oneself, Moran
established that it “concerns the individual learners -their values, opinions, feelings,
questions, reactions” (2001, p. 17), etc. that are part of the cultural experience. These four
learning interactions can be of great help to teach culture directly because it facilitates the
analysis of differences and similarities between students’ target and mother culture; and it
benefits students’ engagement in the language classroom.

3. Main Body

The most relevant aspects pertinent to the instruments used to gather information from
the participants of the study and the data analysis are presented as follows.

3.1. Procedures and Data Analysis

Every time teachers want to incorporate, change, or eliminate something from the existent
curriculum, they need to carry out a needs analysis. This analysis will be beneficial for the
learning process because it takes into account not only what the teacher thinks students have
to learn but also what learners want to learn. In order to gather the information necessary to
carry out this research, investigators made use of two questionnaires, one directed to students
in level IV at CIUNA and one directed to the instructors who have taught that course, so as
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to make decisions on what contents, activities, and didactic resources could be added to the
class to incorporate culture instruction.

After analyzing the data collected, it was noticeable that most of the students know
little about some of the features found in the American culture. Their responses show that
they do not have much information about aspects like holidays and celebrations, education,
business, currency, social issues, customs and traditions, history of the United States, etc.
(See Table 1) Furthermore, most of them agree on the fact that they have not received enough
instruction regarding those aspects in class.

Table 1
Students’ Opinion on the Knowledge They Have About the American
Culture

A lot Partly Nothing
American Food 57% 43% 0%
Business 14% 57% 29%
Clothing 29% 1% 0%
Customs and Traditions 28% 43% 29%
Crafts 0% 29% 71%
Currency 29% 43% 29%
Education 28% 29% 43%
History of the United States 0% 57% 43%
Holidays and Celebrations 14% 86% 0%
Housing 14% 86% 0%
Literature 14% 14% 72%
Media and Entertainment 57% 43% 0%
Non-verbal Cues 14% 86% 0%
Occupations 43% 57% 0%
Seasons 43% 57% 0%
Social Issues 0% 71% 29%
Transportation 57% 43% 0%

Note. Responses gathered from the questionnaire administered to students in level IV.

On the other hand, all the teachers who were part of the study said that they mainly teach
culture indirectly which explains students’ perception on the amount of time devoted to
learn about the target culture. Moreover, all the teachers’ responses show that the book does
include cultural aspects but it does in such a way that it could be unnoticeable for someone
who is not immerse in the teaching world and that was not trained to identify those aspects.
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Also, educators established that they need to implement other resources to teach culture in
the classroom because what is portrayed in the book is not enough for students to have a
clear understanding of the target culture.

When asked about the didactic resources they would like to use to learn about culture,
most learners said videos. Also, they would like to have real life readings, and presentations
as part of the teaching instruction. In the same way, most teachers agreed on that they use
such resources during the lesson, especially videos (See Table 2); however, it was not clear if
they use those resources for the specific purpose of teaching culture.

Table 2
Extra Material Used by Instructors During the Lesson
Material Participants’ Response

Flashcards 20%

Games 40%

Songs 60%
Readings 20%

Videos 100%

Note. Data collected from the questionnaire administered to teachers.

Additionally, teachers believe that what students need to learn about the target culture relates
to how they have to behave on specific situations which constitutes the learning interaction
‘knowing how’ leaving aside the other cultural knowings (knowing about, knowing why, and
knowing oneself) necessary to have a holistic understanding of the target culture. Finally, it
is important to stress that both linguistic and cultural contents need to be backed up by
specific linguistic and cultural goals to ensure optimal learning to happen.

4. Conclusions

After analyzing the data gathered through the instruments chosen, the researchers could
draw the next conclusions.

Researchers of this study concluded that learners enrolled in level IV are aware of some
cultural aspects pertinent to the American culture; however, this is not mainly because of
academic instruction. Moreover, learners stated that they feel like they are not learning
cultural aspects from the target culture during the development of the class because teachers
address such aspects indirectly. It is also important to mention that the book used at this
level refers to some aspects of the target culture; nevertheless, most of the times it does it
indirectly as well. Also, instructors in charge of teaching this level indicated that the book
does contain some cultural matters, but the information presented is not enough for the
learner to grasp what the target culture encompasses. Therefore, teachers need to look for
extra materials and resources to address culture in a more explicit way. Additionally,
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instructors tend to leave aside other important aspects of the target culture and focus only
on how to behave or react in certain situations. The researchers consider that teaching
culture in a more holistic way is possible if teachers set both linguistic and cultural objectives
when planning the lesson. To do so, Moran’s cultural knowings are of great help at the
moment of integrating linguistic and cultural activities. Taking as a reference Moran’s
cultural knowings, the researches of this study designed a unit so as to enable teachers to
address some cultural aspects more directly.
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9 In pairs, read the arficle below and answer the questions below. Share your insighes with the class.

How: to survive at a party...

Has this ever happened to you? You amive at a parry or wedding reception whese you don’t know amybody.
Everybody there seems to know each other. What can you do” Here are five simple oips.

-Dipn't stand inm the corner. Yo need fo be positive. Find somebody you think you would like to meet and go and
infrodce yourself

-Try to ask impersonal questons like “T love your bag. Where did you zet it7 that will help to start a conversatdon
-Try not to dominate the comversaton. When vou are neragus, it's very easy to talls about yoursalf all the tme. Mobaody
wants to Hsten to your life story when they™ve only just met you

-Smmile, smile smule. Tse your body lanreaze to give a positdve fiendly impression. That way, people will want to talk
to you.

-If you want te escape from a really boring person =3y that you s1e going to the bar to get snother drink or that you
nead to go 1o the resmoorm. Don’t come back! Tishiess e dmmericar Enplick Flle 78
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Spot & Shoot. Look at the pictures in the presentation and throw the ball to the
picture that matches the name on each slide.

Look at the PowerPoint presentation and write down some examples of clothing that people m the United
States use on each season.
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SHOPPINg in America

Evalnation: Fead the statements below and draw 3 fce that expresses how you feel sbout each assumption.

1. hfpst Americans are very competitive.

2 You think being competitive is a bad trait Fon agree
3. Mot Amenicans are very materialistic,
You dizagree
4 Yom feal identified with some American practices.
5. You would like to go shopping to the United States.
= You don't care

000000

. Practices in your native culiure are very similar to
those of Americans.

shopping and write a short |
reflaction about it What do
o think? Which aspects
you drsapree with?

g e laken i Uivogke
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Listen to Melissa talking abowt ber schoal days mmd choose whether the sentences below are true or falss by
drcling T if they are troe or F if they are falsa.

Mfelizza is a teemager in the photo.

She nsed o write things on the wall.

She didn't like any of the subjecs at school.

Her least favonite subyject was PE

The PE tescher made her try to do difficult things
She used to break the mles sbout the school mmiform
She wanted to be a doctor

& Her parents wanted her to be a teacher.
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Evaluation: Read the sentences below and choose whether you agee or dizagree with them by circling 4 if
wou agres or I if you dizagres.

1. Students should wear unmiformes when attending school

2. Homecoming Gances Are SwWesorme,

3. Students should not be taught foreimn lansages.

4. Strict males pertinent to maksup nmest be established in schools.

5. There is nothing wrons with making ouf in the halls dunng recess fime.
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Who are they? Take the pictures of Amencan people throngh history that the teacher will

give you and match them with their comesponding name
o 2

D, Martin Duther Eine Jr. was the most important

9 Pay amenton to the biographies the teacher will L. of the American civil ights movement He
bu:ll I:n]m , > ke o haar halped unite s 2. with his powearfil speeches
amid use of non-violant protests. His 1963 “THawe a
3. " speech 13 one of the sreatest In humean

history. King’s efforts to end racial 4.
earned him the MNobel Peace Prize in 19464

Kingwas bom in 1929 in 5, . His father was
a reverend and so FKing had a relisions upbringing. He

. from college with a degree snd a Fh D in
religmions stadies. King went to Indis to visit Gandhi‘s
fanuly. He was mspired by Mohandas Gandhi's success
with 7. resistance and saw it as a “potent
weapon” in Amernica’s stuggle for § nghts,
T friom flomecnskpniple s com

Wiork in pairs. Ulse your congpuater o look for
information related to the person the tescher
will azssin vou and create a short presentaton

of hiz/her lifa.

e S Haoit Seat! Help the person sitting in frons of the
P .ﬂ'{{{mm class to guess the character that is projectad on
WARL X his/her back by giving physical
b Y I"% — descriptions or personal

accomplishments.
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